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Pupil premium strategy statement Brigg Primary 
School 2025/2026 

This statement details our school’s use of pupil premium funding to help improve the 

attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 

academic year and the outcomes for disadvantaged pupils last academic year. 

School overview 

Detail Data 

Number of pupils in school 335 

Proportion (%) of pupil premium eligible pupils 37% (124 pupils) 

Academic year/years that our current pupil premium 
strategy plan covers  

2024/2025 to 2026/2027 

Date this statement was published December 2025 

Date on which it will be reviewed Autumn 2026 

Statement authorised by Trish Atkinson, 
Headteacher 

Pupil premium lead Michelle Archer, Deputy 
Headteacher 

Governor Jackie Rae, Lead for 
Disadvantaged Pupils 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £187,290 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£187,290 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our intention is to lay the foundations for a fulfilling future for all children by offering a 

positive, rich experience for all, enabling children to make good progress and achieve 

their full potential. High quality teaching will deliver a well-designed curriculum, one that 

excites and engages every child, providing them with a wide range of opportunities to 

acquire the knowledge, skills and dispositions to drive their own futures to greater 

success; becoming well-rounded individuals, global citizens and lifelong learners. 

We will provide a happy, safe and supportive environment that focuses upon the 

emotional, academic and physical resilience of all children and adults, promoting 

positive mental health and wellbeing. We will use on going assessment to identify 

target areas of learning, of both disadvantaged and non-disadvantaged pupils, and 

provide additional support in these areas. 

We believe that children should feel that there are no barriers to their learning and no 

limits to what they can achieve, including mental and emotional wellbeing barriers. Our 

highly skilled nurture team will work with pupils of all abilities and backgrounds to 

identify these and develop strategies to overcome them. 

Challenges 

This details the key challenges to achievement that we have identified among our 

disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Outcomes for disadvantaged pupils in reading, writing and mathematics are 

inconsistent across school with data and assessments, both internal and 

external, showing cohort specific areas for development. 

2 For many of the school’s disadvantaged pupils, exposure to a positive reading 

culture and access to a wide range of appealing and engaging literature 

remains limited. Engagement in home reading is lower than in previous years 

with assessments and observations showing gaps in vocabulary for many 

children. 

3 Increasing numbers of pupils and their families are requiring school’s support 

with social and emotional difficulties, including medical and mental health 

concerns. These challenges particularly affect disadvantaged pupils, including 

their attainment. Emotional health and well being of all pupils but in particular 

disadvantaged pupils. 
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Teacher and parent referrals for support remain high with 52 pupils currently 

accessing in school nurture provision (not including Forest School). Of these 

pupils, 77% are disadvantaged. 

4 Many disadvantaged pupils at Brigg Primary School have limited access to 

experiences and opportunities outside of the school’s immediate locality. This 

can impact on their understanding of the wider world and the role they can play 

within it as well as limiting their own aspirations. 

5 Although the attendance percentage of the school’s disadvantaged pupils was 

at least in line with the national average it continues to be a challenge for the 

school with many resources needed to maintain this. It is known that 

absenteeism negatively impacts disadvantaged pupils progress.  

6 In school EYFS baseline assessments show that 75% of disadvantaged pupils 

were below age related expectations on entry to Reception in September in 

word reading, writing and number. Of the whole cohort, 58.3% were assessed 

as being below in word reading, 58.3% in writing and 47.2% in number. Low 

starting points in EYFS. 

Of the disadvantaged pupils assessed using WellComm, 75% were identified as 

experiencing barriers to speech and language development. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Disadvantaged pupils make good progress 

throughout the school 

KS2 outcomes in 2026/2027 show that the 

percentage of disadvantaged pupils meeting 

the expected standard in reading, writing and 

mathematics combined is at least in line with 

national. 

Improve and sustain the progress of 

disadvantaged pupils in reading, including 

phonics, and continue to instil a positive 

reading culture throughout the school 

The percentage of disadvantaged pupils 

achieving the expected standard at the end of 

KS2 in 2026/2027 increases. 

 

The percentage of disadvantaged pupils 

passing the phonics screening test at the end 

of Year One remains above the national 

average. 

 

Systematic synthetic phonics scheme 

continues to be implemented and delivered 

consistently. 
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Phonics interventions in Key Stage 2 are in 

line with the scheme and delivered 

consistently. 

 

To promote and sustain improved wellbeing for 

all pupils including those identified as 

disadvantaged 

Boxall Profile assessments continue to show 

progress for those children identified as 

needing support from the school based 

nurture team. 

 

Student voice, parent questionnaires and 

feedback from parents through EHM, SEN 

reviews etc indicate increased levels of 

wellbeing. 

 

Class based staff are able to support the 

work of pastoral team with class based 

activities and resources. 

 

Feedback from My Happy Mind staff surveys 

indicates an improvement in children’s 

resilience and understanding of how they can 

support their own wellbeing. 

To raise the aspirations of all children, 

particularly the disadvantaged, through 

exposure to the world beyond the local 

neighbourhood.  

Children continue to be able to experience a 

wide range of trips and visits to support their 

learning in class. 

 

Children are aware of a greater number of 

careers and how their own learning in school 

can make these achievable in later life. 

Attendance of all pupils, in particular 

disadvantaged children, continues to remain 

above the national average 

The percentage of children persistently 

absent and classed as late continues to 

remain below national. 

 

Lead Learning Mentor, Attendance Officer, 

Pupil Premium Lead and Headteacher are 

in regular dialogue around disadvantaged 

pupils and discuss any concerns or trends in 

school absence. 

 

Graduated attendance approach supports 

parents early to improve attendance. 

 

Timely liaison with external agencies when 

and where appropriate. 
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All groups of pupils in the Foundation Stage, 

including disadvantaged, make good progress. 

The percentage of children achieving a GLD 

is at least in line with the national average. 

 

All groups of children achieve at least in line 

with National including disadvantaged. 

Children become more independent, 

resilient, increase their self-help skills and 

are able to negotiate and play 

collaboratively. 
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Activity in this academic year 

This details how we intend to spend our pupil premium funding this academic year to 

address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £81,716 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Employment of an 

additional Key 

Stage Two teacher 

Reducing class sizes in Key Stage 2 and keeping single 

age group classes allows staff to have quality 

interactions with pupils and provide quality feedback to 

all learners. Although research shows the direct impact 

of reducing class sizes is small, it does allow for 

increased flexibility in organising learners and the quality 

and quantity of feedback learners receive. 

 

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/feedback  

1/3/5 

Deliver a 

programme of high 

quality in school 

CPD that follows 

the Effective 

Professional 

Development 

guidance report 

recommendations 

 

Effective 

Professional 

Development EEF 

   

Supporting high quality teaching is pivotal in improving 

children’s outcomes. Indeed, research tells us that high 

quality teaching can narrow the disadvantage gap. PD 

has great potential; but it also comes with costs. We 

know that teachers engage in professional development 

activities whilst balancing multiple and, at times, 

competing commitments and time pressures. The need 

is clear, therefore, for PD to be well-designed, selected, 

and implemented so that the investment is justified 

1/2/5/6 

Subject leader 

release time to 

ensure the 

curriculum 

continues to 

impact on pupil 

progress and 

attainment in all 

subjects 

Dedicating time to curriculum development and 

implementation, at the same time supporting staff well-

being, ensures the strongest possible outcomes in 

learning. With protected time, subject leaders are able to 

plan and monitor learning for all children to ensure it has 

the greatest impact on progress and attainment. 

 

 

1/2/4/5/6 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development?utm_source=/education-evidence/guidance-reports/effective-professional-development&utm_medium=search&utm_campaign=site_search&search_term=effect
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development?utm_source=/education-evidence/guidance-reports/effective-professional-development&utm_medium=search&utm_campaign=site_search&search_term=effect
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development?utm_source=/education-evidence/guidance-reports/effective-professional-development&utm_medium=search&utm_campaign=site_search&search_term=effect
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development?utm_source=/education-evidence/guidance-reports/effective-professional-development&utm_medium=search&utm_campaign=site_search&search_term=effect
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Subscription to 

Cornerstones 

Curriculum 

A broad, balanced and effectively sequenced curriculum 

that can be adapted to the needs of our school is 

essential to provide children with the opportunity to 

expand their knowledge and develop skills. 

1/2/4/5/6 

Purchase of 

standardised 

diagnostic 

assessments for 

English and 

Mathematics 

When used effectively, standardised tests can provide 

reliable insights into gaps in learning and the specific 

strengths and weaknesses of each pupil, to allowing 

effective deployment of additional support and targeted 

interventions. 

 

Diagnostic Assessment EEF 

 

1/2 

Purchase of No 

More Marking 

subscription 

With secure teacher assessments in writing, gaps in 

learning can be identified and addressed. Comparison to 

other schools nationally provides a benchmark for 

teaching and assessment as well as exemplars of 

attainment. 

1 

Accelerated 

Reader 

Without a wide range of engaging texts, children will not 

develop a lifelong love of reading. The Accelerated 

Reader programme Research shows that pupils using 

Accelerated Reader enjoy reading more. The greatest 

impact will be seen when Accelerated Reader is used in 

partnership with quality ‘real’ books matched to the 

reader’s ability and taught reading comprehension skills. 

 

Reading Comprehension EEF 

 

1/2 

 

Targeted academic support (for example, tutoring, one-to-one support, 
structured interventions)  

Budgeted cost: £62,201 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Programme of 

intervention to support 

the Little Wandle phonics 

 

DfE validated Systematic 

Synthetic Phonics 

programme  

Phonics approaches have a strong 

evidence base that indicates a positive 

impact on the accuracy of word reading, 

particularly for disadvantaged pupils:  

Phonics | Teaching and Learning Toolkit 

| EEF 

1/2 

https://d2tic4wvo1iusb.cloudfront.net/production/documents/news/Diagnostic_Assessment_Tool.pdf?v=1697619973
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies?utm_source=/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies&utm_medium=search&utm_campaign=site_search&search_term=reading%20comprehension
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
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Early idendification of 

SLCN needs in EYFS 

using Wellcom 

assessment and 

implementation of 

recommended 

interventions 

Overall, studies of communication and 

language approaches consistently show 

positive benefits for young children’s 

learning, including their spoken language 

skills, their expressive vocabulary and 

their early reading skills. On average, 

children who are involved in 

communication and language 

approaches make seven months’ 

additional progress over the course of 

a year. All children appear to benefit from 

such approaches, but some studies show 

slightly larger effects for children from 

disadvantaged backgrounds. 

 

Early Years Toolkit EEF Communication 

and Language 

1/2/6 

Third Space Learning 

maths sessions for 

identified pupils in Year 

Six lead. 

One to one tuition, focusing on identified 

gaps in learning and misconceptions, has 

proven to increase the progress made by 

children as well transform mind set and 

attitudes towards mathematics. 

 

Teaching and Learning Toolkit EEF One 

to One Tuition 

1 

Additional class based 

TA support to work with 

identified pupils through 

targeted interventions 

and general in class 

support 

In order for inventions, for example 

additional phonics interventions, pre-

learning sessions and precision teaching 

activities, the presence of an additional 

adult in the classroom is needed. These 

targeted interventions are most effective 

when delivered by regular, safe and 

informed adult with whom the child can 

communicate. One to one tuition can be 

expensive to deliver but approached that 

deliver instruction through teaching 

assistants or in small groups can be a 

cost effective way of providing support. 

This type of intervention are likely to be 

particularly beneficial when teaching 

assistants are experienced, well trained 

and supported. 

 

Small group tuition | Teaching and 

Learning Toolkit | EEF 

1/2 

 

https://educationendowmentfoundation.org.uk/early-years/toolkit/communication-and-language-approaches?utm_source=/early-years/toolkit/communication-and-language-approaches&utm_medium=search&utm_campaign=site_search&search_term=wellcomm
https://educationendowmentfoundation.org.uk/early-years/toolkit/communication-and-language-approaches?utm_source=/early-years/toolkit/communication-and-language-approaches&utm_medium=search&utm_campaign=site_search&search_term=wellcomm
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition?utm_source=/education-evidence/teaching-learning-toolkit/one-to-one-tuition&utm_medium=search&utm_campaign=site_search&search_term=one%20to%20one%20tutition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition?utm_source=/education-evidence/teaching-learning-toolkit/one-to-one-tuition&utm_medium=search&utm_campaign=site_search&search_term=one%20to%20one%20tutition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
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Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: £49,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

1:1 and small group 

targeted pastoral 

sessions to support 

emotional health and 

wellbeing, self-

management and 

positive behaviour for 

learning 

Tailored wellbeing support, identified 

through the use of the Boxall Profile, 

have positive overall effects. Behaviour 

interventions can produce moderate to 

good improvements in academic 

performance with approaches that focus 

on self-management associated with the 

greatest impact. 

 

Improving_Social_and_Emotional_ 

Learning in Primary Schools | EEF 

1/3/5 

Forest School sessions 

for identified pupils to 

develop self regulation 

skills and build resilience 

Research shows that regular, long term 

participation in Forest School improves 

confidence, self-esteem, social skills, 

communication, motivation, physical 

skills as well as knowledge and 

understanding of natural surroundings. 

All of these are transferable skills that will 

also support children’s learning in the 

classroom. 

 

Benefits of Forest School Plymouth 

Marjon University. 

1/3/5 

Subscription to My 

Happy Mind portal and 

the delivery of whole 

school programme to 

teach children 

preventative habits to 

support positive mental 

health, resilience and 

self-esteem. 

The University of Chester produced an 

independent Real-World Validation report 

that showed the positive behaviours 

developed strengthened pupil mental 

health, resilience and wellbeing. 

 

University of Chester RWV Report 

Synopsis 

 

1/3/5 

Monitoring attendance 

levels and trends and 

taking action through a 

graduated approach and 

the implementation of the 

Attend framework. 

Further embed the principles of good 

practice set out in the DfE’s guidance on 

working together to improve school 

attendance. 

 

 

1/5 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://www.marjon.ac.uk/professional-development-for-teachers/better-forest-school/#:~:text=Research%20in%20the%20UK%20into,skills%20and%20knowledge%20and%20understanding
https://www.marjon.ac.uk/professional-development-for-teachers/better-forest-school/#:~:text=Research%20in%20the%20UK%20into,skills%20and%20knowledge%20and%20understanding
https://myhappymind.aflip.in/bc3e49f1c7.html
https://myhappymind.aflip.in/bc3e49f1c7.html
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance


 

10 

Subsidise extra-

curricular opportunities 

(clubs, trips etc) 

The EEF discusses the importance of 

physical activity and other opportunities 

to help support vulnerable and 

disadvantaged pupils. Visiting places 

outside of the locality of the school 

widens children’s experiences and raises 

aspirations. 

1/4/5 

 

Total budgeted cost: £192,917 
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Part B: Review of the previous Pupil Premium Strategy 

Outcomes for disadvantaged pupils 

Intended outcome Summer 2025 

Disadvantaged pupils make good progress 

throughout the school 

Although the outcomes for disadvantaged 

pupils at the end of Key Stage 2 in summer 

2025 were below national average, in 

particular in reading, they remain close the 

national average over the last three years in 

writing, mathematics and EGPS. 

 

To overcome the decline in KS2 outcomes at 

the end of the last academic year. Staff 

continue to use assessment resources 

available to them, analyse results and adjust 

teaching accordingly. The additional teacher 

employed in KS2 has allowed school to keep 

class sizes smaller in Year 6 (22/24 pupils) 

and support staff are timetabled to meet need 

across the year group. 

 

Throughout school, pupil premium boys 

remain a focus, particularly in reading and 

writing, with the writing curriculum a key 

focus of the SDP. 

 

Improve and sustain the progress of 

disadvantaged pupils in reading, including 

phonics, and continue to instil a positive 

reading culture throughout the school 

End of KS2 results in reading at the end of 

2024/2025 showed a significant decrease in 

the percentage of disadvantaged pupils 

achieving the expected standard (42%) 

although the 3 year average remains close to 

national. 

 

The percentage of pupils passing the phonics 

screener test at the end of Year One fell to 

below national in the 2024/2025 academic 

year with the gap between disadvantaged 

and non disadvantaged pupils in school 

substantial and also below national average. 

 

Daily phonics lessons continue to be 

delivered using the Little Wandle scheme 

with the phonics lead monitoring closely both 

the implementation and impact of this.  
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To promote and sustain improved wellbeing for 

all pupils including those identified as 

disadvantaged 

Boxall Profile assessments continue to show 

progress for those children identified as 

needing support from the school based 

nurture team. Following the introduction of 

OPAL play, the number of pupils identified as 

requiring Forest School provision as an 

intervention decreased significantly. 

 

Pupils continue to access weekly My Happy 

Mind lessons and are able to use strategies 

such as ‘Happy Breathing’ independently as 

well as encouraging their peers to do the 

same. 

 

Parents sign posted to, and resources shared 

from, the My Happy Mind parent app.  

 

Feedback from My Happy Mind staff surveys 

continues to indicate an improvement in 

children’s resilience and understanding of 

how they can support their own wellbeing. 

To raise the aspirations of all children, 

particularly the disadvantaged, through 

exposure to the world beyond the local 

neighbourhood.  

Aspirations/Career Day held in school during 

which a variety of visitors from a range of 

careers gave talks and held question and 

answer sessions with pupils throughout 

school. 

 

Visits and trips to a range of places 

undertaken by pupils of all ages. These 

included an EYFS visit to Play Avenue where 

children were able to role play a number of 

professions, an UKS2 visit to Bomber 

Command in Lincoln and a variety of visits to 

museums and workshops in Hull and beyond. 

 

Year Six participated in a residential visit to 

PGL early in the academic year. The visit, 

which 90% of Y6 pupils attended, promoted 

resilience and self esteem and encouraged 

pupils to participate in activities they had not 

before experienced. All pupil premium pupils 

in Year 6 attended the visit. 

Attendance of all pupils, in particular 

disadvantaged children, continues to remain 

above the national average 

The attendance of all pupils continued to 

improve during the academic year 

2024/2025 (94.9%) with the school 

remaining in line with the national average. 
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The attendance of disadvantaged pupils 

also continued to improve with the average 

attendance of FSM6 pupils above the 

national average for the second year 

(school 95.1%/national 92.6%) 

 

Weekly attendance meetings with key 

members of staff (Head Teacher, lead 

Learning Mentor and Attendance Officer) 

continue to be held and children who are a 

cause for concern identified early. 

 

The school continues to work with closely 

with external agencies to support families 

and overcome any barriers to attendance 

identified. 

 

All groups of pupils in the Foundation Stage, 

including disadvantaged, make good progress. 

The percentage of children achieving a GLD 

at the end of 2024/2025 remained below 

average including the percentage of 

disadvantaged pupils.  

 

 

 

 

Externally provided programmes 

Programme Provider 

Third Space 1:1 Tuition Third Space Learning 

  

 

 

 

 


